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Abstract 
The aim of this paper is to share the experience, and lessons learned, of a group of 

academic developers’ engagement in collaboratively working towards achievement of 

the National Forum for the Enhancement of Teaching and Learning in Higher 

Education (National Forum) PACT (Commitment to PD) digital badge. This group of 

six are members of the EDIN Committee and were keen to complete the badge as a 

demonstration of their commitment to professional development. Their impetus was 

two-fold: (i) as academic developers it was viewed as important to lead by example in 

terms of PD; and (ii) they wanted to experience the process and practice of taking the 

PACT badge with a view to facilitating the badge for the wider EDIN community of 

educational/academic developers as well as academics within their own institution.  

 

This practice paper will outline their experience of taking the badge, in addition to 

exploring the motivations, outcomes, and implications of working collaboratively, 

towards a shared objective, in this manner.  
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Introduction 

In 2016, the first professional development framework (PD Framework) for all those 

teaching in Irish higher education was launched.  Among the aims of the PD 

Framework, are to empower those teaching in higher education to ‘engage in 

meaningful personal and professional development’; to encourage ‘peer dialogue and 

support’; to help ‘reflect on, plan and contribute to evidence-based transformative 

teaching and learning approaches’; ‘to raise the profile, value and culture of learning 

and teaching across the higher education (HE) sector’ and ‘to guide HE institutions in 

creating an environment in which staff are encouraged and supported to develop and 

reflect on their practice’ (Donnelly & Maguire, 2018, p.6). One of the fifteen 

professional development (PD) badges developed by the National Forum, as part of 

the PD Framework, is PACT (Commitment to Professional Development). In January 

2018, EDIN (Educational Developers in Ireland Network) invited Dr. Roisín 

Donnelly and Dr. Terry Maguire, developers of PACT, to lead a workshop on 

facilitating the badge. As a result of this workshop, six EDIN colleagues decided to 

embark on a journey to complete the badge as a collaborative ‘sextet’. This 

collaborative group’s experience is that the PACT badge speaks directly to four of the 

six aims of the PD Framework, as outlined above, and indirectly to the remaining two 

- contributes to enhancing and developing ‘the pedagogy of individual disciplines’; 

and ‘contribute to the quality assurance and enhancement of the student learning 

experience’ (Donnelly & Maguire, 2018. p.6) 

 

At the outset of the collaborative process, key monthly deadlines were agreed which 

included (i) submission of individual work as guided by each of the PACT badge 

elements; (ii) peer review of each other’s submissions; (ii) synchronous meetings. In 

the first stage, each member of the group shared their work with each other for peer 

review. This was followed by a remote meeting to discuss progress, insights and 

important learning points. A deadline of one month was agreed for completion of each 

element; consequently, the full process took four months. With the exception of the 

deadlines, there were no formal rules established. Once the group was committed 

...there was no going back!  
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Methodology 

Working as a collaborative group, but geographically distant from each other, the 

group convened to discuss experiences in online meetings using the online meeting 

software, Zoom. It was decided to record these meetings in the first instance for 

colleagues who were unable to be present on a particular date. However, the 

recordings also functioned as a dataset about experiences, which could subsequently 

be analysed.  

 

Following the example of recorded diaries in Jefferies and Hyde (2009), and methods 

familiar from action research, it was decided to analyse the video recordings as 

qualitative data using the thematic approach of Braun and Clarke (2006).  Each 

recording was reviewed following Braun and Clarke’s six stages to generate codes 

and themes, and we compared our analysis as a group. 

 

Given their role as participants and researchers in this project, the group members 

were cognisant of the concept of reflexivity. Scott and Morrison (2007, p.201) define 

reflexivity as ‘…the process by which the researcher comes to understand how they 

are positioned in relation to the knowledge they are producing’ and continue by 

saying that reflexivity is characteristic of research ‘…where the [research] subject and 

object are not clearly separated’ (Scott and Morrison, 2007, p.203). In an effort to 

manage this each member analysed an input other than their own in addition to the 

analysis of the recorded monthly meetings. Additionally, each of the six members 

contributed a full reflection on their own experience and benefits of such a 

collaborative approach to PD. The findings outlined below are based on the analysis 

of the videoed meetings and influenced by the personal reflections.  

 

It is important to acknowledge the limitations of this data as the primary purpose of 

the online meetings and recordings was to share experiences, and secondary to that 

purpose was analysis for research. However, the data nonetheless addresses a problem 

identified in research using questionnaire and diary data (Cotton, Stokes, & Cotton, 

2010): there was direct capturing and discussion of our experiences, rather than the 

indirect accounts which are given by participants via other research instruments.  

 



International Conference on Engaging Pedagogy (ICEP), Dublin City University, Dublin, Ireland, Dec. 14 & 15, 2018  
 

5 
 

 

Motivations, outcomes, and implications 

Carving out time for academic and professional development appeared to be a 

challenge for all, with some honest and open discussion around how many tended to 

prioritise the needs of others before their own ensuing.  This was generally accepted 

as being part of the remit and guiding force as academic developers. Nonetheless, all 

agreed that in order to continue supporting PD within our respective institutions, it 

was important that protected time and space was carved out for academic developers 

own  academic professional development.  

 

Institutional recognition of PD was considered important to sustain 

commitment.  Where universities recognise and value PD it appeared to be easier to 

prioritise professional development. However, this view is tempered by other strategic 

priorities and developments that require more immediate attention. Thus, commitment 

to PD involves strategic decisions that feed into current priorities and commitments. 

Some of the group protected time in their diary for PD and others used a task list. In 

any event, regardless of which approach participants tried, it was committing to that 

protected time and task that was challenging, which leads nicely into the next theme 

of collaboration. 

 

All participants spoke about the benefits of working in a collaborative group for this 

type of professional development activity. All enjoyed learning from each other in 

terms of tips and advice, and the supportive nurturing environment that sustained 

them completing the badge. The collaborative nature of the group resulted in members 

feeling more motivated to get their ‘homework’ done. The fact that the group had 

agreed deadlines for each element of the badge pushed everyone on to reach the 

targets. Members spoke of how they would ordinarily let their PD slide when they 

came under pressure; however, on this occasion, the momentum of the group and the 

set deadlines ensured that they did not let this work slide. The word ‘accountability’ 

was mentioned on a couple of occasions as a motivating factor to reach these goals. 

The fact that everyone was answerable to others in the group pushed all to reach the 

deadline to upload their material and respond to peers’ documents in a timely manner.  
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The peer review element built into the process for this group proved to be a significant 

factor in the completion of the PACT. Given the nature of the personal reflections, it 

was agreed that trust amongst members of the group is important. If academic 

developers are to roll out the badge to colleagues in their respective institutions, it was 

agreed that this element of trust would have to be nurtured for the group dynamic to 

be successful. Members of the group admitted that sharing one’s work and one’s 

reflections can be ‘terrifying’, thus, reinforcing the importance of nurturing trust in 

these relationships.   

 

Notwithstanding the trust element of critical friends reviewing each other's work, the 

peer review element proved beneficial as it facilitated important feedback including 

sharing of good tips and advice. Members provided important support for one 

another.  The use of the word ‘mortified’ by one participant really highlights how the 

peer group can really impact members of the group to keep up the momentum and 

engage with the tasks. The fact that the leader of the group led the way each month, 

uploading her elements of the badge first, proved really beneficial for the others, who 

sincerely appreciated her courage and took comfort in following her bravery. 

Interestingly, the opposite of working collaboratively was described as working in 

isolation. This was mentioned on a couple of occasions. Whilst the collaborative 

approach contributed to commitment it also acted as a motivator.  

 

Through collaboration, the group was motivated to explore different approaches 

particularly in relation to interpretation of the tasks required. It was a case of learning 

from each other by going through it together. There was a sense that this collaborative 

approach allowed the group of academic developers explore and understand 

requirements as they journeyed through the process together. Questions around clarity 

and interpretation of tasks on the PACT badge were explored in this safe environment 

of monthly remote meetings. 

 

Learnings and Outcomes 

All felt the PACT badge is well articulated thus making clear the inherent value in 

getting involved. It is well organised and set up with many guided prompts to keep 

participants reflecting and writing throughout. It was clear that academic developers 
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are well disposed to the reflective type activities required in the badge and they 

completed each stage with relative ease.  

 

Logging all feedback and reflections throughout the process was a key learning for the 

group. Some of the feedback was lost in email threads and took time to re-access. For 

this reason, it was agreed that the act of ‘taking five’ after each meeting was a useful 

addition to the process. This practice resulted in discussion at the first group 

meeting.  Creating structured ways of reflection, such as the example of taking five 

minutes after meetings to reflect, was identified as being important.  

 

Members spoke about setting up an e-portfolio or a blog to create a physical space to 

gather reflections as a means of structuring support. There was consensus that it was 

useful to use the institutional platform in order to tool up, thereby enabling each 

academic developer to support other academics to use the preferred institutional 

platform.  

 

Engaging in the PACT badge gave this group the space to reflect in detail on their 

current professional roles and to undertake some planning for the future. Many had 

not done this for some time. It also enabled them engage in detail with the PD 

Framework, which up to then many had only talked about, and even then only at a 

surface level.  

 

Members of the group were so excited and motivated by this collaborative approach 

to their professional development that they committed to documenting and 

disseminating the approach through conference presentations and papers such as this 

one. They were anxious to share the lessons learned from the process with others.  

 

However, despite this experience being massively positive and beneficial the group 

are not convinced that commitment to PD can and will be sustained and this is a 

concern. They are conscious that conversations with critical friends were an inherent 

part of the success of this project. The collaborative element was the engine that drove 

PD commitment within this group. Knowing that EDIN colleagues would read work 

and discuss PD plans proved highly motivating. It encouraged the group to not only 
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complete the elements on time but also to invest in the preparation of each element. 

Being cognisant that each element would be read by a number of well-respected 

colleagues was a real incentive to invest in the process. Consequently, if this 

collaborative process does not continue in a structured collaborative way, will the 

group carry on investing time in their PD reflections and actions? Or does this 

collaborative experience as an impetus for PD have an expiration date? We continue 

to discuss these challenges informally when we meet in our Committee roles but have 

not resolved them. Acting as facilitators of the PACT badge for others offers one 

possibility to remind us of the need to structure our PD, and this is something we will 

be implementing with fellow EDIN Committee members next year. 
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