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Abstract 

 

Emotional intelligence (EI) coaching has been found to offer numerous benefits in the 

workplace including increasing work-efficacy and reducing work-related stress. EI 

has been demonstrated to positively influence work efficacy, which in turn has been 

shown to be a crucial determinant of job performance in a wide range of vocational 

sectors, including education. Previous research has confirmed that there is a relatively 

high level of stress among third level lecturers in Ireland, primarily due to perceived 

heavy workload demands placed upon them. EI coaching may offer a means by which 

lecturers could reduce stress levels and increase work-efficacy.  However, to date, in 

an Irish context there has been no attempt to measure the impact of EI coaching on 

third level lecturers’ perceived levels of work related stress and work efficacy.   
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1. Introduction and Motivation 

Traditionally, research pertaining to intelligence has primarily focused on attempting 

to quantify cognitive reasoning skills measured through psychometric testing. 

However, more recently it has been suggested that it is necessary for researchers to 

broaden the parameters of research pertaining to intelligence to include both cognitive 

and non-cognitive aspects of human reasoning. One such aspect of non-cognitive 

intelligence is emotional intelligence (EI), a term coined by Salovey and Mayer 

(1990). Bar-On (1997) defines EI as a group “of non-cognitive capabilities, 

competencies, and skills that influence one’s ability to succeed in coping with 

environmental demands and pressures” (p. 14). Practitioners in the field of emotional 

intelligence typically focus on the development of key areas such as interpersonal 

skills, intrapersonal skills and stress management. There has been an emphasis placed 

on the potential value of EI in determining success in both academic and workplace 

settings. This has led to the development of EI coaching which has been demonstrated 

to be an effective means of improving work related stress (WRS) (Littlejohn 2012).  

Previous research has also established that Irish third level lecturers experience high 

levels of WRS (Lawless, McGuinness, Carthy & McSweeney, 2016). However, 

educators who have a high level of self-efficacy have the ability to motivate their 

students and enhance their cognitive development (Bandura, 1994). EI has also been 

found to be positively related to work-efficacy (Penrose, Perry & Ball, 2007). As of 

yet, within an Irish context there has been no attempt to assess the impact of EI 

coaching on lecturers WRS or work-efficacy. 

2. Literature Review 

2.1 Development of Emotional Intelligence (EI) 

The development of models of multiple intelligence such as Gardner’s (1983) and 

Sternberg’s (1985) broadened the traditional conception of intelligence. One 

consequence of this was the development of EI. Difficulty has existed in reaching an 

agreed upon consensus as to how to define EI. Although definitions within the field of 

EI vary, they tend to be complementary rather than contradictory (Ciarrochi, Chan & 

Caputi, 2000). Generally, the theories of EI fall into two main approaches, the ability-

based approach and the trait-based approach. The ability-based approach developed 
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by Mayer and Salovey (1997), assumes that EI has a strong genetic component. 

Ability EI concerns emotion related cognitive abilities measured by performance tests 

(Petrides, 2011). Mayer and Salovey’s (1997) ability-based approach to EI is based on 

four hierarchical abilities: perceiving emotions, using emotions to facilitate thought, 

understanding emotions and managing emotions. The MSCEIT is the most 

distinguished test that uses the ability-based framework to measure EI. Within the 

trait-based approach to EI, theorists suggest that similarities exist with personality and 

consequently trait EI is malleable to social learning (Emmerling & Goleman, 2003). 

Trait EI is defined as a variety of emotional perceptions assessed through 

questionnaires and rating scales (Petrides, Pita, & Kokkinaki, 2007). There are 

numerous trait-based measures of EI including the TEIQue (Petrides, 2001), ESCI-2 

(Boyatzis and Goleman, 2007) and EQ-i (Bar-On, 1997). There is no consensus as to 

the extent to which EI is trait or ability based, but crucially a great majority of 

scholars accept that to some level both ability and trait tests of EI are measuring valid 

aspects of EI. When choosing a measure of EI it is therefore important to consider 

both the strengths and limitations of the measure as practitioners will face trade-offs 

when deciding which test to use (McEnrue & Groves, 2006). EI is a complex 

psychological construct and thus the existence of multiple theories allows for 

explanation of additional aspects of the construct (Emmerling & Goleman, 2003).  

2.2 EI in the workplace and education 

EI is very important in the workplace with the majority of competencies that 

employers seek in entry-level workers social and emotional in nature (Carnevale, 

Gainer, & Meltzer, 1988). Emotional competencies are critical in the workplace for 

effective performance in the majority of jobs (Cherniss, 2000). The education sector is 

one of the major areas of the workforce where research has investigated the 

importance of EI on aspects of performance. There is now an understanding that 

structured education needs to include social and emotional learning (Cohen, 2006). 

Ignat and Clipa (2012) found that the EI of educators correlates with a positive 

attitude toward work and with satisfaction for both life and work itself. Perhaps the 

most crucial aspect of improving educators’ EI is the impact it conceivably could have 

on student performance. Improving an educator’s EI may have a positive impact on 

their level of self-efficacy, which may then lead to improved student performance 
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(Penrose et al., 2007). Similarly, Jennings and Greenberg (2007) suggest that 

improvements in educators’ EI could result in positive classroom and student 

outcomes. One way of improving an educator’s level of EI is through coaching. 

Coaching psychology has developed into a widely used method of helping individuals 

to achieve higher states of functioning, benefit their overall wellbeing and improve 

their levels of EI (Boniwell, Kauffman & Silberman, 2014). Coaching for educators 

usually supports them in acquiring abilities and skills that focus on improving student 

achievement (Patti, Holzer, Stern, & Brackett, 2012). However, Rotterham (2008) 

suggests the education sector tends to fall short in developing its own human capital.  

2.3 EI, teacher-efficacy and work-related stress (WRS) 

Teacher efficacy and WRS are two important factors of performance for educators at 

any level. Teacher efficacy as a concept has stemmed from Bandura’s (1994) work on 

self-efficacy. Self-efficacy has the power to determine how people feel, think, 

motivate themselves and behave (Bandura, 1994). Teacher self-efficacy is the extent 

to which teachers believe they can bring about change and impact student behaviour 

and learning outcomes (Gibson & Dembo, 1984). In order to measure teacher-efficacy 

Tschannen-Moran and Hoy (2001) developed the Teachers' Sense of Efficacy Scale. 

An educator’s level of efficacy may also influence a student’s own level of self-

efficacy as well as their level of achievement (Anderson, Greene, & Loewen, 1988). 

Chan (2004) found that secondary school teachers’ self-efficacy beliefs were 

significantly predicted by elements of EI and speculate that increasing teacher’s EI 

could lead to an enhancement of teachers’ self-efficacy beliefs. Similarly, Penrose and 

colleagues (2007) found EI positively related to teacher-efficacy of primary and 

secondary school teachers. 

The Irish Health and Safety Authority (2010) defined WRS as stress that is due to or 

made worse by work, which leads to an individual perceiving the work environment 

in such a way that causes feelings of an inability to cope. Research has found that the 

provision of EI coaching can be an effective means of improving WRS among health 

care professionals (Littlejohn 2012). Lawless and colleagues (2016) findings confirm 

that Irish third level lecturers often experience high levels of WRS. Oberle and 

Schonert-Reichl (2016) measured elementary school students’ morning cortisol levels 

along with teachers' occupational stress and is the first study to suggest that teachers' 
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occupational stress links to students' physiological stress regulation. Interestingly, 

Mérida-López, Extremera, and Rey’s (2017) study included participants across the 

full spectrum of teaching professionals with results showing that teachers with higher 

scores in EI report less stress arising from within teaching contexts.  

Specific to the Irish education system, Kenny (2015) investigated the stress of third 

level educators in Ireland and found workload factors to be the highest risk factor for 

WRS. Workload factors included flexi hours, teaching hours and increased student 

numbers while other factors linked with a high risk of WRS were consultation, 

decision-making, pay and career path. It is understandable that workload factors are 

the highest risk factor for WRS, as Irish academics similar to most, engage in 

numerous different tasks such as the preparation of research projects, publication of 

academic papers and act as peer reviewers for international journals (Drennan, Clarke, 

Hyde, & Politis, 2013). Reductions in funding and increasing student numbers 

compounds the workload on Irish lecturers, making any solution to reducing stress 

and improving performance even more critical. 

3. Conclusions and Future Work 

In conclusion, this literature review has established that Irish third level educators 

experience high levels of WRS and research suggests educators’ WRS impacts upon 

the learning experience of students. Previous research also shows the potential for EI 

coaching to promote wellbeing in work related contexts. However, the relationship 

between EI coaching and teaching practice at Irish third level institutions has not as of 

yet been tested. This means it may be possible for variables that are specific to the 

Irish educational system to have the propensity to diminish the impact of EI coaching. 

This paper has highlighted the gap in the literature that the current study aims to 

address by using an expected sample size of 60 participants from a range of Irish 

third-level institutions. There are three key research questions. How does the 

provision of EI coaching to lecturing staff impact levels of perceived WRS and work 

efficacy? What are the opinions of lecturing staff pertaining to the usefulness of EI 

coaching as a teaching support mechanism? How does the provision of EI coaching to 

lecturing staff impact students’ performance? The results of the study could allow 

educators to reach their maximum job potential and lead to an improved learning 

experience for students. 
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