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Abstract 

This paper details the design and development of a pilot flipped learning module 

for trainee solicitors at the Law Society of Ireland in 2015. Flipped learning is an 

emerging concept in higher education and one that is predicted to become more 

popular over the short-term. Flipped learning seeks to invert the traditional role of 

classroom-based instruction and learner-based practical application of knowledge; 

instruction is made available online in the learner’s personal space, and subsequent 

classroom sessions transform into active learning environments. 

When designing an elective module to teach alternative dispute resolution 

procedures and skills – i.e. non-courtroom litigation procedures and skills – flipped 

learning was adopted as it purported to free up class time to allow for active learning 

through methods such as role-play, which was seen to be an important learning 

strategy in helping to develop practical dispute resolution practices. 

Instead of traditional lectures e-lectures were provided for trainees allowing more 

time in a constrained institutional timetable for small-group workshops. Trainees were 

assessed by continuous assessment; on the standard of their written work and on mock 

presentations on behalf of fictional clients.  

Fifty-seven trainee solicitors undertook and all passed the elective. Trainees 

completed evaluations and noted they enjoyed the module and the way in which it 

was taught, as it allowed them to develop their knowledge and skills incrementally in 

a way not possible through traditional methods. It is intended that the pilot elective 

will be rolled out during next year’s offerings. 
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1. Introduction 

The Law School of the Law Society of Ireland is the only provider of education and 

training for solicitors in Ireland. Trainees are admitted to the Law School on 

successful completion of the entrance examinations - the Final Examination Part 1. 

Trainees spend their time at the Law School in both a formal educational setting – the 

Professional Practice Courses (PPC) Parts 1 & 2 – and in the ‘real world’ as a trainee 

engaged in a training contract with a training solicitor in a legal firm. 

 The Law School is different to other higher education institutions as it does 

not have a standing faculty. Practising solicitors (and barristers), as well as some 

academics and non-legal professionals, lecture and tutor on the PPC1 & 2 as associate 

faculty members. It is therefore the responsibility of Course Managers to design 

modules, the content of which is taught by professionals in full-time legal practice.  

 In 2015, the authors were requested to design and deliver a new PPC2 elective 

module centred on the solicitor’s role in the alternative dispute resolution (ADR) 

process. ADR refers to a range of dispute resolution methods practiced outside of the 

courtroom, including those chosen for the elective - mediation, adjudication and 

arbitration. ADR is perceived as a quicker and more cost-effective way of resolving 

disputes as it avoids using the court system and therefore, in most cases, does not 

incur the high legal costs associated with court-based litigation (Cornell University 

Law School). 

 ADR has become an accepted method of dispute resolution in Ireland, 

particularly in the areas of family, property, insurance, construction and employment 

law. The Mediation Bill, yet to be enacted, seeks to formalise the structures governing 

mediations and legislation, such as the Construction Contracts Act 2013 and the 

Workplace Relations Act 2015, embed adjudication as a dispute resolution 

mechanism in the practice of law. As non-court based methods become mainstream it 

is vital that qualifying solicitors have the necessary competencies. 
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2. Design and delivery of ADR module 

Flipped learning (or flipped classroom) is an emerging concept in higher education. 

The NMC Technology Outlook Report for Ireland 2015 predicts it as a trend that will 

become widely adopted in the next year. It defines it as: 

'…a model of learning that rearranges how time is spent both in and out of class 
to shift the ownership of learning from the educators to the students. …In the 
flipped classroom model, valuable class time is devoted to more active, project-
based learning where students work together… to gain a deeper understanding of 
the subject. Rather than the instructor using class time to dispense information, 
that work is done by each student after class, and could take the form of watching 
video lectures, listening to podcasts, perusing enhanced e-book content, or 
collaborating with peers in online communities… Teachers can then devote more 
time to interacting with each individual.’  

(New Media Consortium, 2015) 

 
This model was attractive when designing the ADR module, primarily because 

of the emphasis placed on active learning within the classroom setting. The Law 

School’s institutional timetable is constrained, with a high number of modules 

running concurrently therefore any opportunity to maximise class time in a 

constructive manner is welcomed. 

Instead of the traditional lecture-tutorial dichotomy, five e-lectures were 

introduced dealing with the three chosen ADR methods The e-lectures, produced 

using Articulate Presenter software for PowerPoint, were delivered by three qualified 

solicitors who practise widely in ADR and are experts in their fields. Each e-lecture 

was 30 minutes in duration and provided an overview on each ADR method. 

 The e-lectures were hosted on the Law School’s virtual learning environment, 

Moodle, as SCORM packages, as this allowed for the tracking of trainee engagement. 

Supplementary reading material in the form of lecture papers, provided electronically 

through the Law School’s iTunes U app, was easily accessible on each trainee’s iPad. 

(each trainee is provided with an iPad as their central learning tool upon 

commencement of the Professional Practice Course). 
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 After engaging with the e-lectures, trainees participated in practical, 2-hour 

workshops on each ADR method. For the purposes of the workshops, the 57 trainees 

were split into small groups of 12-14. An ADR practitioner facilitated each workshop. 

Each workshop was designed as an active learning environment.  

It is suggested that learners are more involved when engaged in active learning 

as they can receive immediate feedback and can engage in some of the higher-order 

activities on Bloom’s taxonomy (Michel, Cater III, & Varela, 2009). 

The workshops required students to draft the type of documents used in 

practice, and gave them an opportunity to role-play mock ADR sessions. This allowed 

them to practice the procedures they had learnt about in the e-lectures and course 

materials. The workshop facilitators provided immediate feedback on the trainees’ 

written work and oral presentations.  

Freeing up class time by removing direct instruction to an online space made 

the active workshops possible – otherwise trainees’ time would have been spent 

engaging in the lower levels of Bloom’s taxonomy and they would not have had the 

opportunity to apply their knowledge and ADR skills. 

3. Reaction 

In compliance with Law School policy, trainees were provided with an anonymous 

online evaluation form to complete after the course. Responses were low, but the nine 

trainees who completed the evaluation responded positively to the pilot module. 100% 

of respondents said they enjoyed engaging with e-lectures, perhaps because of “(t)he 

pace at which you can learn, when you are listening to an e-lecture you can pause and 

rewind as you please, you take in much more than a standard lecture” (Trainee 

Respondent 8). Another respondent spoke of “the comfort of being able to listen in a 

room without any interruptions” (Trainee Respondent 9). It was clear that trainees 

could engage with the fundamental course material in a flexible way – in their own 

time and space and at their own pace on the go using their iPad, or several times over. 

All respondents felt the length of the e-lectures was appropriate and 88% felt prepared 
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for the practical workshops having engaged with the e-lectures beforehand. All 

respondents believed they were facilitated to actively contribute within the 

workshops. 

The eleven workshops facilitators were also asked to complete an evaluation; 

five of them responded. These respondents noted that despite being exposed to ADR 

methods for the first time, the trainees: 

• Understood the basic principles of ADR upon entering the workshops 
(100%); 

• Came well-prepared for workshops (80%); 
• Participated fully in the workshops (80%); 
• Grew in both confidence and competence between workshops (100%); 

The facilitator respondents all believed the workshop environment was an 

active one, with trainees getting involved in discussions, asking questions and 

participating enthusiastically during role-play activities. The respondents agreed that 

the workshop outcomes were a result of the trainees engaging with e-lectures 

beforehand, in a personal and flexible manner. As one facilitator succinctly put it, 

“…[this module] allowed students to get a fuller understanding of popular ADR 

methods than they would have if taking a traditional module” (Facilitator Respondent 

2). 

4. Conclusions and Future Work 

This paper detailed the design and implementation of a pilot flipped learning module 

for trainee solicitors, concerning the subject matter of three methods of alternative 

dispute resolution. e-Lectures were provided to trainees in place of traditional direct 

instruction, which allowed for more time to be devoted to active practical small-group 

workshop sessions. 

 The authors intend to conduct a robust evaluation during the 2016 offering to 

fully identify trainee and facilitator reaction to flipped learning. Similarly, the authors 

plan to engage with the growing body of flipped learning literature to identify best 

practice in designing online instruction and related online pre-class activities.  
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